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សង្ខតិ្តន័យ 

អត្ថបទននេះស្សែង្យល់ពបីញ្ហា ប្បឈមរបស់កុមារស្ែលមានឪពុកមាត យចណំាកប្សុក
នៅន្ែីការនៅប្បនទសថៃកនុ ង្ការសនប្មចបានការអប់រថំ្នន ក់មូលដ្ឋា ននៅនេត្តថប្ពស្ែង្។ 
ការសិកាននេះបានរកន ញីថ្ន ចំណាកប្សកុរបស់ឪពុកមាត យជេះឥទធិពលអែជិជមានែល់
កុមារ។ កុមារប្បស្ែលពាក់កណាត លទទួលបនទុកការងារផ្ទេះ និង្ការងារកសិកមមនប្ចីន
ជាង្មុន។ លទធផ្ល្ីនត្សត (T-test) បងាា ញថ្ន កប្មិត្ថនការចូលរមួរបស់កុមារចំនពាេះ
ការងារផ្ទេះមានការស្ប្បប្បួលគួរឱ្យកត់្សមាា ល់ ប ុ ស្នតមិនស្ប្បប្បួលខ្ល ងំ្ចំនពាេះការងារ
កសិកមមនទ បន្ទទ ប់ពីឪពុកមាត យន្ែីចំណាកប្សុក។ កត្តត ននេះបណាត លឱ្យកុមារទទួល
បានការគបំ្ទ និង្ការស្ែន្ទនំលីការសិកាត្ចិជាង្មុន។ នប្ៅពីការសិកាកនុង្សាលា
កុមារជាង្ពាក់កណាត លមនិបានទទួលការបនប្ង្ៀនបស្នថមនៅផ្ទេះ ស្ែលជាត្នួ្ទទីរបស់
ឪពុកមាត យ។ មួយភាគបីថនកុមារទងំ្ននេះ ធ្លល ប់ប្ត្ួត្ថ្នន ក់ ភាគនប្ចនីនៅកប្មតិ្បឋម
សិកា ស្ែលការជួយបនប្ង្ៀនបស្នថមពតិ្ជាសខំ្ន់។ កុមារជានប្ចីនឈ ឺនិង្មានបញ្ហា ផ្លូែ
ចិត្ត បន្ទទ ប់ពីឳពុកមាត យន្ែចីណំាកប្សកុ។ កត្តត ននេះបានជេះផ្លប េះពាល់បស្នថមនៅនលី
លទធផ្លសិកាផ្ង្ស្ែរ។ មានកុមារស្ត្មយួភាគបួនប ុនណាណ េះស្ែលទទលួបានជំនួយ និង្
ការគបំ្ទពីរាជរដ្ឋា ភិបាល អង្ាការនប្ៅរដ្ឋា ភិបាល ឬអង្ាការសែគមន៍ ែូចជាការផ្តល់
អាហារូបករែ៍ ការផ្តល់សមាា រៈសិកា ឬឯកសណាា ន។ ការគបំ្ទទងំ្ននេះប្ត្ូែស្ត្
បនង្កីនឱ្យកាន់ស្ត្នប្ចីនជាង្មុន នែីមបជីួយឲ្យកុមារ ស្ែលមានឳពុកមាត យន្ែចីំណាក
ប្សុក អាចបានបញ្ច ប់ការសិកាថ្នន ក់មូលដ្ឋា ន។ 
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Abstract 
This paper explores the impediments to the children of migrant 
parents working in Thailand achieving a nine-year basic education in a 
rural commune of Prey Veng province. The study finds that parental 
migration negatively impacts left-behind children. Around half of these 
children are required to take on a greater share of household and farm 
work. A T-test indicates a significant difference in the level of their 
involvement in household chores, but not for farm work, following 
parental migration. This also results in children receiving less 
educational assistance and guidance. More than half were found to 
receive no additional education support at home outsides of school to 
replace the role of their parents. One-third of these children were 
required to repeat a grade, mostly at the primary school level, where 
additional support is crucial. Many children who were left behind also 
were found to experience illnesses and emotional problems. This has 
an additional impact on educational performance. Only one-quarter of 
children who are left behind receive assistance from government, non-
government, or community organizations in the form of scholarships, 
the provision of school materials or uniforms. It is recommended that 
this support is increased to provide greater support to these children in 
their endeavor to access a basic education.  
 
Keywords: basic education, left-behind children, parental migration; 
Prey Veng, Cambodia; Thailand  

 

Introduction 
Labor migration is currently an attractive livelihood strategy for many 

young Cambodian people from both rural and urban areas. In 2020, 393,229 

Cambodian workers migrated to work abroad via official channels in Thailand 

(77.3%), South Korea (12.4%), Malaysia (7.6%), Japan (2.3%) and Singapore 

(0.2%). Approximately 42.8% of these migrants were female (ILO, 2020). 

Cambodian migrant workers primarily migrate to Thailand (Hing et al., 2011; 

MoLVT, 2014), where they commonly work in the fishing, agriculture, 
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construction, manufacturing, entertainment and service sectors (ILO, 2020). 

Push factors for cross-border migration include insufficient local employment 

(Adams & Page, 2005; IOM, 2010); poor living standards (Ratha, 2003); a 

desire to transfer remittances to their household (Ratha, 2013); household 

poverty (Adams & Page, 2016); domestic political instability (European 

Parliament, 2014). Pull factors include a high demand for labor in each host 

country (Sophal, 2009). 

Migrant workers make a significant contribution to the social and 

economic development of both developed (United Nations, 2016; Vutha et al., 

2014) and developing countries (de Hass, 2006). They access higher salaries 

and the remittances they send home play an important role in their home 

country (Haider et al., 2016; Adams & Page, 2016). It has been demonstrated 

that these remittances alleviate poverty and improve living standards through 

meeting basic needs such as food and housing (Cuecuecha & Adams, 2016); 

the ability to invest in small business activities; enabling debts or loans to be 

paid (OECD, 2006, Roth & Tiberti, 2017); and in accessing healthcare 

(Jampaklay, 2006).  

However, anecdotal evidence shows that parental migration has a 

detrimental impact on children who are left behind (Vutha et al., 2014). 

Previous empirical research has outlined the negative impacts of parental 

migration on the educational outcomes of these children (Meyerhoefer & 

Chen, 2011; Lu, 2012; Hu, 2013). Children from migrant families have poorer 

school attendance; and face a higher risk of dropping out of school due to a 

loss of local labor (MoP, 2012). Older children tend to be asked to contribute 

more to household chores and are often required to engage in income 
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generation activities to meet short-term labor or cash shortages (Bai et al., 

2018). Moreover, in the absence of their parents, they receive less educational 

support (Vutha et al., 2014).  

Parental migration also negatively influences child health (Meng & 

Yamauchi, 2015), even in situations where other adults remain at home to 

care for them (McKenzie & Rapoport, 2011). Children who are left behind 

experience a greater degree of illness and psychological issues than children 

from non-migrant families. Poor health is another factor that affects 

educational outcomes. Children with health problems are often absent from 

school for extended periods and have difficulty concentrating in class (Basch, 

2011), often due to unhygienic behaviors. This has been linked to poor 

academic performance (Case et al., 2005; Suhrcke & de Paz, 2011; Tong, Luo, 

& Piotrowski, 2015; Hanson & Woodruff, 2004). Children with health problems 

are more likely to repeat a grade and to drop out of school entirely (Barbaresi 

et al., 2007; Démurger, 2015).  

After the fall of the Khmer Rouge in 1979, the Ministry of Education, Youth 

and Sport (MoEYS) adopted Vietnamese guidelines for 10-years of general 

education (4+3+3) up until 1985. In 1986, this was replaced with a local system 

of 11-years of general education (5+3+3). Then, in 1996, the Royal 

Government of Cambodia (RoGC) further enhanced the education sector by 

enacting a policy of a 12-year of general education (6+3+3) (ADB, 2014). This 

was linked to major educational reforms implemented by the MoEYS including 

a revised school curriculum, new textbooks, and improvements in capacity 

(Chey & Khieu, 2017). An official age for children to be admitted into Grade 1 

was set as six years old (UNESCO, 2013).  
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RoGC policies, in particular, Education for All (EFA) 2003-2015 were 

framed to ensure the right of all children to access a free, quality education in 

a public school for at least nine years (Hirosato & Kitamura, 2009). The first 

nine years of schooling were officially considered to constitute a formal basic 

education, comprising Grades 1 to 6 in primary, followed by Grades 7 to 9 in 

lower secondary school (ADB, 2012). The motivation for reform was to 

increase access to education and improve its quality (Chansopheak, 2009). 

Access reforms were aimed at improving educational opportunities for school-

aged children regardless of gender, geography, wealth, and health. Quality 

reforms were aimed at improving the efficiency of the educational system by 

improving teaching quality, leadership, management, and classroom materials 

(Chhinh & Dy, 2009).  

Within this context, this research investigates the barriers to completing a 

nine-year basic education for children whose parents migrated to work in 

Thailand. It aims to (i) explore the impacts of parental migration on education 

in Cambodia, and (ii) identify the specific needs of children whose parents 

have migrated to work in Thailand.  

Characterizing left-behind children 

Left-behind children are affected by different factors in different countries. 

In western society, the dissolution of marriage or divorce frequently results in 

family separation (Potter, 2010). In developing countries, children are more 

often left behind as a result of parental death and more recently, parental 

migration (Lu, 2012). Recently the phenomenon of left-behind children has 

attracted greater interest, most likely as a result of migration becoming a 

greater determinant of population change than it has previously (IOM, 2015). 
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The United Nations Department of Economic and Social Affairs (UNESCAP) 

reported in 2013 that, while the movement of people within and between 

regions has increased globally, the phenomenon was particularly robust in 

Asia, which has been described as the world’s largest migration corridor 

(Zimmer & Natta, 2015). This situation is replicated in Cambodia, where that 

been steady increases in urban-to-rural migration; as well as out-migration to 

other countries (CRUMP Research Team, 2012). A key question that remains is 

who remains in rural areas after migrants left? And, how does out-migration 

affect these people? Many scholars refer to these people as left-behind, 

particularly children and the elderly (Knodel et al., 2010; Toyota et al., 2007). 

The term left-behind children have been defined as children who are left to 

live in the countryside with their grandparents or relatives, while their parents 

move to urban areas or outside the country for work (Duan & Zhou, 2005). 

Similarly, left-behind children have also been defined as children who have 

remained at home after one or both of their parents have migrated (Duan & 

Zhou, 2005). UNICEF defines left-behind children as children who were raised 

in their home country or country of habitual residence but were abandoned by 

the adult migrant(s) responsible for them (UNICEF, n.d.). Another source 

defines left-behind children as young people whose parents go out to work, or 

one parent goes out to work, and the other has no ability for guardianship 

(Hong et al., 2019).  

Parental migration impacts educational performance and duration for 

both genders in their country of origin. Parental migration has a negative 

impact on the number of years of schooling of left-behind child accesses (Lee, 

2011); school attendance and performance (Giannelli & Mangiavacchi, 2010); 
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and the likelihood that a left-behind child will drop out of school, or repeat a 

grade (Liu et al., 2018). Jingzhong and Lu (2011) found a negative association 

between parental migration and a variety of aspects of a child’s life, including 

educational support, assistance and supervision at home. 

Parental migration poses risk to the educational outcomes of left-behind 

children due to requirements to spend more time working on farms (Chang, 

Dong & MacPhail, 2011), extra household chores (Hanson & Woodruff, 2004), 

and lack of educational oversight (Hu, 2013). For instance, parental migration 

has been shown to increase the obligation for children aged 7 to 12 to 

complete household chores (de Brauw and Mu, 2011); as well as girls aged 16-

18 (McKenzie & Rapoport, 2011). This tends to result in reduced study hours, 

which harms educational outcomes (de Brauw & Mu, 2011). 

Parental migration also interrupts family life, which has well-being 

consequences for children left behind (Nikolova et al., 2018). The literature 

shows that the negative impacts of parental migration include a deficit of care 

and problematic behaviors (Jingzhong & Lu, 2011); a low likelihood of 

receiving proper health care, and poor general health (Lee, 2011); and higher 

levels of anger, resentment and depression (Dreby, 2015; Wu et al., 2015). 

When family members migrated, children experience higher levels of stress 

and depression that are not offset by remittances (Ivlevs & Veliziotis, 2018). In 

Ghana, Angola, and Nigeria, changes to primary caregivers due to out-

migration was shown to harm the psychological well-being of children 

(Mazzucato et al., 2015); while father-only migration has been associated with 

problems with child behavior in Thailand and Moldova (Vanore et al., 2015). 
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Research Methodology 

This research was conducted in Prey Veng, a province in the south of 

Cambodia, bordering Kampong Cham to the north, Tbong Khmum to the 

northeast, Kandal to the west, and Svay Rieng to the east (Map 1). The 

province is the third most populous in Cambodia with a total of 1,057,428 

people (227,008 households) and an average household size of 4.7 members 

(MoP, 2019). Most (79%) of the population are employed in the agricultural 

sector (Dara, 2020).  Around 18% of the population of the province (220,000 

people) have migrated either within or outside the country (Dara, 2020).   

Figure 1. Maps of Prey Veng province and Pea Reang district 

 

 

 

 

 

 

 

 

Source: MoP, 2020 

Pea Reang is a district to the north of the province (Map 2), which is 

divided into 9 communes and 114 villages. Within this district, Prey Pnov 

Commune was found to have a total of 11,564 villagers working as migrant 

workers either in urban areas of Cambodia, or abroad (NCDD, 2018), and the 

highest number of people (4,156 villagers) abroad among the 9 communes in 

the district (NCDD, 2018). 
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This study employs a descriptive approach to assess the negative impacts 

on left-behind children in Prey Pnov Village whose parents have migrated to 

Thailand regarding their educational needs. The study site was selected 

purposively, and stratified sampling was used to evenly access boys and girls. 

A snowball method was applied to identify children whose parents had 

migrated for work to Thailand. A sample size of 84 left-behind children, with 

equal representation from boys and girls, was chosen for an acceptable error 

of 9% (Yamane, 1967).  

A quantitative approach was applied using descriptive statistics via a 

frequency analysis to determine the negative impacts of parental migration 

on education outcomes. Inferential statistics such as a T-test and Weighted 

Average Index (WAI) were applied to determine similarities and differences in 

the perceptions of boys and girls and to evaluate the perception of and 

degree of satisfaction of left-behind children concerning their education. 

Qualitative methods were also employed via collecting interview data from 

the MoEYS, UN, and ILO, to support conclusions derived from the quantitative 

approach. This enabled the research to more deeply analyze the 

impediments faced by left-behind children in accessing a basic education and 

also access information about their specific needs.  

Results and Findings  

Child involvement in income generation  

Parental migration was found to result in the loss of labor in the household 

and community that they resided in. Those left behind, especially children and 

the elderly, faced an increased burden of household chores and farm work. 

Figure 2 demonstrates that half of the left-behind children surveyed indicated 
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that their household responsibilities had after parental migration. Around 2% 

of children now worked as day laborers to meet income shortfalls. 

Figure 2. Percentage of children indicating increased levels of household 
responsibilities after parental migration 
 

 

 

 

 

 

 

 

 
 

 
 
Table 1. Involvement in household and farm work before and after parental 
migration 

Attributes Before parents 
migrate (n=84) 

After parents 
migrate (n=84) 

P-Value 

WAI OA WAI OA 

Housework involvement 0.58 M 0.72 H 0.000*** 

Farm work involvement 0.33 L 0.37 L 0.256 

Notes: WAI=Weight Average Index measured on a five-point scale [Very Low (VL) = 0.00-0.20, 
Low (L) = 0.21-0.40, Moderate (M) = 0.41-0.60, High (H) = 0.61-0.80, Very High (VH) = 0.81-
1.00]; OA=Overall Assessment; level of Significance * P<0.05; **P< 0.01; ***P<0.001. 

 

A five-point Weighted Average Index (WAI) was then used to assess the 

degree of involvement in household and farm work before and after parental 

migration. Further, a T-Test analysis was used to see if the left-behind 

children’s involvement in the household and farm work had changed 

significantly. It was found that child involvement in the household chores had 
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increased significantly (p-value = 0.000), but not for farm work (p-value = 

0.256). Overall, the number of children involved in the household chores has 

increased significantly, while only a marginal increase was observed for farm 

work, especially for female respondents.  

Impact of parental migration on the education and health care of children   

Due to the lack of household labor and an increased involvement of left-

behind children in household chores, left-behind children were often absent 

from school after parental migration. On average, children missed a total of 

5.08 days per year from school (5.19 days for boys and 4.98 for girls) (Table 2). 

Some children missed significant amounts of school, with 2.4% of female 

respondents missing an additional 15 days of school than the previous year; 

while 4.8% of male respondents missed an additional 11 to 15 days. Parental 

migration is believed to have had a more significant effect on female left-

behind children regarding household chores as they were more engaged with 

these activities.   

Table 2. Number of additional days that children were absent from school 

 
Approximately 30% of the left-behind children surveyed also experienced 

grade repetition, which occurred on average in Grade 2.32. Boys tended to 

repeat a higher grade (2.88) than girls (1.33) (Table 3). The primary reason 

No. of days 

 

Male (%) 

(n=42) 

Female (%) 

(n=42) 

Overall (%) 

(n=84) 

5 and below 66.7 69.0 67.9 

6-10 28.6 28.6 28.6 

11-15 4.8 0 2.4 

Above 15 0 2.4 1.2 

Average 5.19 4.98 5.08 
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given for this experience was a lack of educational support at home, especially 

for primary school-aged children who require a greater deal of assistance with 

their studies at home. This decreased after parental migration, resulting in 

poorer educational performance.  

Table 3. Grades repeated by male and female left behind children  

Attributes 
 

Male (%) 
(n=42) 

Female (%) 
(n=42) 

Overall (%) 
(n=84) 

Grade 1-3 68.8 100 80.0 

Grade 4-6 25.0 0 16.0 

Grade 7-9 6.3 0 4.0 

Average (year) 2.88 1.33 2.32 

 
Parental migration was also found to have a significant impact on 

education as a result of increased household and farm work obligations, 

leading to a rise in absences from class. Parental migration was also a key 

factor in the decision for a child to drop out of school completely as a result of 

leaving with their parents. Around 11% of left-behind children have been 

asked by their parents to drop out of school and move to Thailand to work 

with their parents. This occurred on average of 4.22 times and was found to 

be a key driver in increasing the likelihood that a left-behind child would drop 

out of school. 

Other challenges for left-behind children that emerged as a result of 

parental migration included a reduction in educational guidance and support, 

a lack of money in the form of scholarships (61%), reduced family care (25%) 

and support (11%), distance to school (21%), a lack of transportation (31%), 

and a lack of study materials (19%) (Figure 3). An interview with a DoE official 

and commune chief revealed that the case study commune had one lower 
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secondary school, which was beyond walking distance from many children. A 

lack of transportation often caused children to miss school, especially for girls 

who were concerned about their safety.  

Figure 3. Challenges facing to complete a 9-year basic education 
 
 
 
 
 
 
 
 
 
 
 
 
 

The health of left-behind children was also adversely affected by parental 

migration, despite other extended family members providing care at home. 

This is believed to have been a result of a lack of daily food, leaving the 

children vulnerable. Around 5% of respondents indicated that they did not 

have enough food in comparison to other children. Moreover, 8% of 

respondents indicated that they did not receive sufficient care from their 

guardians.  

With these results in mind, a Weighted Average Index (WAI) was used to 

measure the degree of sickness after parental migration with a T-Test analysis 

to detect if this was a significant result. It was found that a moderate number 

of left-behind children became ill, with no significant variation in results for 

boys and girls (p-value=0.771). However, while left behind children lived with 
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extended family members, they were less likely to receive the same level of 

care as before. 

Table 4.Frequency of left-behind children becoming ill after parental migration 

Attribute 
 

 

Male 
(n=42) 

Female 
(n=42) 

Overall 
(n=84) 

P-value 
 

WAI OA WAI OA WAI OA  

How often do you get 
sick? 

0.56 
 
 

M 
 
 

0.57 
 
 

M 
 
 

0.56 
 

M 
 
 

0.771 
 
 

Notes: WAI=Weight Average Index measured on a five-point scale [Very Low (VL) = 0.00-0.20, 
Low (L) = 0.21-0.40, Moderate (M) = 0.41-0.60, High (H) = 0.61-0.80, Very High (VH) = 0.81-
1.00]; OA = Overall Assessment; level of Significance * P < 0.05; **P < 0.01; ***P < 0.001. 

 
Care and support mechanisms  

Only 44% of left-behind children interviewed indicated that they received 

additional educational support and guidance at home, compared with 56% 

who did not (Figure 4).  

Figure 4. % of left-behind children receiving any educational support at home 
 

 

 

 

 

 

 

 

 
Illiteracy and low educational attainment among caregivers were found to 

be key factors leading to this result. This made it difficult for caregivers to 

provide educational support to left-behind children. The migration of the 
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parents was another factor. Figure 5 demonstrates that the nature of support 

offered to left-behind children changed after parental migration to Thailand. 

Previously their mother (54.1%) or father (43.2%) were the household 

members who would offer this support; followed by siblings (18.9%), a 

grandfather (10.8%), other relatives (8.1%), or a grandmother (5.4%). After 

parental migration, this role shifted to be fulfilled by a grandfather (45.9%) or 

grandmother (32.4%), with smaller increases observed for the involvement of 

siblings. 

Figure 5. Family members of children providing support before and after 
parental migration 

 

 

 

 

 

 

 

 

 
When surveyed, 25% of left-behind children indicated that they received 

support from other sources such as the government (43%), non-governmental 

organizations (NGOs) (38%), and the community (24%). This support was 

offered in the form of school materials (81%), cash (57%), uniforms or other 

clothing (24%), or scholarships (19%) (Figure 7). These children confirmed that 

this support was beneficial to their education.  
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Figure 6. Sources of support received by left-behind children 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Key informant interviews revealed that some children were able to access 

a ministry scholarship for marginalized children valued at 240,000 riels per 

year, in which children would be provided with 80,000 riel three times each 

year. NGOs, such as Room to Read, also provided access to learning and 

teaching materials for children in the commune as well as support for 

teachers. An interview with the commune chief and school directors revealed 

that fundraising activities were held in the commune to improve infrastructure 

and facilities available to children as well as improving the school 

environment. These funds were also used to purchase study materials for left-

behind children. 

The provision of support for children in terms of cash, school materials, 

school uniform or clothes to left-behind children after parental migration was 

assessed using a five-point Weighted Average Index (WAI). A T-Test was also 

used to explore whether this support was perceived differently by boys and 
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girls. It was found that the need for education of boys and girls was not 

significantly different for any of the stated indicators, except for school meals. 

Children perceived assistance in accessing a basic education as highly 

important and they indicated that they were highly satisfied with each stated 

indicator (WAI = 71% – 80%; Table 5).  

Figure 7. Types of support received by left-behind children 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
Educational support needs were found to be very high following parental 

migration to Thailand. Both male and female left-behind children were found 

to be extremely satisfied with their scholarships and study materials. Boys 

were found to value study materials (84%), uniforms (82%), transportation 

(80%), school meals (80%), educational support (79%), and motivation (81%) 

more highly than girls. Girls were found to value emotional care (75%), peer-

to-peer friendships (76%), homework clubs (71%), and school events (73%) 

more highly.  
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Table 5. Perceptions of children towards educational support received at 
school 

Attributes 
 
 
 

Male  
(n=42) 

Female  
(n=42) 

Overall  
(n=84) 

P-value 
 

WAI OA WAI OA WAI OA  

Scholarships 0.83 VH 0.83 VH 0.83 VH 0.970 

Study materials 0.84 VH 0.81 VH 0.82 VH 0.269 

Uniforms 0.82 VH 0.79 H 0.80 H 0.242 

Transportation 0.80 H 0.75 H 0.78 H 0.094 

School meals 0.80 H 0.72 H 0.76 H 0.036* 

Emotional care 0.72 H 0.75 H 0.74 H 0.353 

Educational care 0.79 H 0.79 H 0.79 H 0.820 

Educational motivation 0.81 VH 0.78 H 0.80 H 0.225 

Peer-to-peer friendships 0.75 H 0.76 H 0.76 H 0.756 

Homework clubs 0.70 H 0.71 H 0.71 H 0.695 

School events 0.72 H 0.73 H 0.72 H 0.780 

Notes: WAI=Weight Average Index measured on a five-point scale [Very Low (VL) = 0.00-0.20, 
Low (L) = 0.21-0.40, Moderate (M) = 0.41-0.60, High (H) = 0.61-0.80, Very High (VH) = 0.81-
1.00]; OA = Overall Assessment; level of Significance * P < 0.05; **P < 0.01; ***P < 0.001. 
 

Discussion 

Negative impacts of increased involvement in household labor 

In this study, the negative impacts of parental migration on the left-behind 

children were documented. The education outcomes of these children 

suffered when they were required to take on a greater burden of domestic 

duties (Srivastava & Sasikumar, 2003). Parental migration resulted in 

increased amounts of time spent on farm work (Chang, Dong, & MacPhail, 

2011) and household chores (Hanson & Woodruff, 2004). It is often assumed 

that when parental migration occurs, the size of the labor force in rural 
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households and communities decreases and family remain behind 

unexpectedly face increased time burdens. The findings from this study of left-

behind children showed this to be true for 50% of those surveyed.  

The T-test revealed that after parental migration to Thailand, left-behind 

children have a greater degree of involvement in both household and farm 

work. This supports the results of previous research and indicates that 

increased responsibilities for decreases the amount of time available for the 

education of left-behind children resulting in poorer academic outcomes.  

The negative impacts of reduced education and health care support   

The negative impact of parental migration on the education of left-behind 

children has been examined in the literature. It has been found to impact 

educational performance, and the duration of schooling when compared with 

children whose parents remain home (Lee, 2011; Liu et al., 2018). The results 

of this study reveal that 30% of left-behind children (n=25) were in the correct 

grade for their age when interviewed, while a greater proportion were 

studying at a lower than expected level. This suggests that left-behind children 

experience delayed school enrolment, which is meant to occur at the age of 

six. Often alternative caregivers do not take them to enrol at school on time.  

Further, left-behind children are more likely to be absent from class, 

causing poor educational performance leading to grade repetition. This study 

revealed that 30% of the left-behind children interviewed experienced grade 

repetition in lower primary school. At this stage of their development, children 

require additional assistance outside of the classroom from adults. This 

support is not always available for left-behind children, who spend less time 

learning due to a lack of guidance, motivation, and inspiration.    
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This lack of supervision, guidance and support from family members (Hu, 

2013) experienced by 56% of left-behind children interviewed in the study is a 

major negative outcome of parental migration. Another is the capacity of 

caregivers who are left behind with the children. Many of these caregivers 

were the grandparents of the children and were found to be illiterate, failing 

to access a basic education themselves. This poses a risk that left-behind 

children will not have access to the level of support at home that is required 

to achieve good educational outcomes.  

The disruption of family life caused by parental migration also has a 

potentially negative impact on the well-being and health of the left-behind 

children (Meng & Yamauchi, 2015; Nikolova et al., 2018). This affects many 

aspects of the life of a child, resulting in problematic behaviors and health 

issues (Jingzhong & Lu, 2011). Parental migration has been linked to a higher 

likelihood of adverse impacts (Lee, 2011).  This finding is supported by the 

study which found an increased incidence of illness among the left-behind 

children sampled. The T-test analysis indicated that the degree of this illness 

was moderate in this case study.  

In Mexico and China, children of migrant parents displayed high levels of 

resentment, anger and depression due to parental migration (Dreby, 2015; 

Wu et al., 2015). Out-migration of household members has been linked to 

increased stress and depression (Ivlevs et al., 2018), and lower psychological 

well-being (Vanore, Mazzucato, & Siegel, 2015), which is not able to be 

mitigated by the benefits of remittances (Ivlevs et al., 2018). The present 

study concurs with this finding, with 76% of left-behind children found to 

experience emotional problems such as sadness, hopelessness, fear, and 
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anxiety. The contribution of parental migration has been confirmed to harm 

both the physical and mental health of left-behind children, which negatively 

impacts educational outcomes.   

While the degree of illness and poor health was found to be moderate for 

both boys and girls who are left behind, the majority of children were found to 

have emotional problems. The alternatives to caregiving provided by the 

parents of left-behind children were found to be of a lower quality, despite 

left-behind children indicating that they were very happy with their caregivers. 

Nevertheless, left-behind children demonstrated problematic behaviors and 

negative problem feelings. They endure sickness and psychological stress that 

cause educational setbacks and interference with schooling. These children 

may miss a lot of school days due to these issues and have trouble 

concentrating in class; affecting their educational outcomes. Poor educational 

outcomes linked to health issues make it more likely that left-behind children 

will repeat a grade or drop out of school. 

Educational support and the needs of the left-behind children 

Just one-quarter of the left-behind children interviewed had received 

educational support from the government, NGOs, or community 

organizations. The most common forms of assistance in the study area were in 

the form of scholarships (provided mainly by the government), school learning 

materials, school uniforms and other clothes, and cash.  

However, this support was limited to a small number of these children, 

with gaps in the level of assistance required to achieve adequate educational 

outcomes. Left-behind children indicated that they valued support in the form 

scholarships (83%); school materials (82%); school uniforms (80%); and meals 
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(76%), emotional care (74%); educational care (79%), educational motivation 

(80%); peer-to-peer friendships (76%), homework clubs (71%), and school 

events (72%).  

Scholarship, school materials, school uniforms, and school meals were 

found to be in high demand among left-behind children. While parents 

intended for their children to access remittances to support everyday 

expenditure on education for their children such as school materials and 

uniforms; it was found that delays in sending payments meant that these 

needs were sometimes not met in the case study area.  

Left behind children expressed a desire for educational support in the form 

of study clubs, educational care, and educational motivation to replace the 

support lost as a result of parental migration. Their parents have previously 

provided this extra support at home. Other caregivers who remained with 

these children did provide support, but it was not as effective as that provided 

by their parents. Therefore, homework or study clubs were valued by left-

behind children.  

Other forms of support such as emotional care, peer-to-peer friendships 

and school events were also indicated to be beneficial. Following the 

migration of their parents, 76% of the left-behind children surveyed found 

that they experienced emotional problems such as grief, hopelessness, and 

fear. Peer-to-peer friendship groups and school activities or events targeted at 

addressing these problems enabled these children to develop additional 

supportive relationships with their peers, establish positive interactions, and 

mitigate any potential discrimination they may experience from their peers.  
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Government interventions to provide extra assistance to left-behind 

children to complete a basic education are critical. The government should 

consider increasing the number of scholarships available to these children and 

expanding the program to other rural areas, with a high proportion of left-

behind children. Providing scholarships has been found by this study to 

increase the likelihood that these children will be able to remain in school and 

realise better educational outcomes.  

The government should also consider incentivizing the private sector to 

establish operations in rural areas by providing necessary physical 

infrastructure, skilled workers and other preferential treatment. In the short-

to-medium term, agricultural diversification and food processing may help 

absorb a large number of low skilled workers with lower educational 

attainment who may otherwise be driven to migrate for work. However, in the 

long-term, the next generation of rural villagers will require the skills to be 

able to diversify into other value-added industries such as manufacturing and 

tourism. Increasing the number of low-skilled jobs for Cambodians is 

important for minimizing the number of workers who migrate to other 

countries, meaning that fewer children are left behind. This will reduce the 

negative impacts of parental migration on the access of children to the right to 

education.  

Non-governmental organizations should extend educational assistance 

programs for marginalized children including scholarships, school materials, 

and transportation services to other rural areas. Children who require support 

should be identified in collaboration with commune officials. The commune 

should encourage parents and caregivers to invest more in the education of 
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their children, along with providing greater educational support and 

motivation. Schools should consider supporting the formation of homework 

clubs for students to access improved peer support to address any problems 

that may arise.  

Conclusion 
The findings of this study demonstrate that parental migration has placed 

the educational outcomes of left-behind children in jeopardy. Parental 

migration has been found to negatively impact half of the children surveyed 

due to the need to spend more time on household chores or farm work. The 

increase in household chores was found to have a significant impact on left-

behind children compared to those whose parents did not migrate. One-third 

of left-behind boys and girls were found to experience grade repetition in 

lower primary school due to a lack of educational support, guidance, and 

motivation at home after parental migration.  

More than half of children who were left behind did not receive any out-

of-class educational support after their parents moved to Thailand. They 

presented with physical illnesses and emotional problems. While one-quarter 

of left-behind children accessed assistance from the government, NGOs, or 

community organisations in the form of scholarships, school materials, 

uniforms, or cash, the availability of this support was not sufficient to assist all 

left-behind children. This included a lack of soft support in the form of 

educational care and motivation. 

Government interventions to assist left-behind children are necessary. For 

instance, the expansion of the existing scholarship program to other rural 

areas with high levels of out-migration would be an effective measure for 
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addressing the situation outlined in this paper and enable more children to 

access their right to a basic education.  

Poverty and a lack of local employment were found to be potent local 

drivers for parental migration. The government should consider encouraging 

private businesses to locate themselves in rural areas by offering them with 

the requisite physical infrastructure and skilled workers to facilitate an 

increase in the number of low-skilled jobs available to Cambodians. In the 

medium term, this is needed to reduce the number of workers who decide to 

out-migrate as well as the number of left-behind children. This will mitigate 

the negative impacts of parental migration on the child right to education.  

It is recommended that future studies focus on other population-dense 

contexts where there are high levels of out-migration and left-behind children. 

This may provide additional evidence about how to promote the right to 

education of left-behind children. Future research may choose to study the 

impacts of left-behind children whose parents migrated to work in other 

locations such as Malaysia or South Korea. These studies may focus more 

deeply on dimensions such as the health of left-behind children and build on 

the findings of this paper that show that education and health impacts are 

interconnected. 
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